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CHAPTER I
INTRODUCTION

An individual entering gcollege for the first time
finds himselfl placed in an unfamiliar environment, The
guldance he has been receiving from his parents is not so
accessible and, in most cases, he is expefiencing more
personal freedom than ever before, The pleasure of this
new freedom is frequently accompanied by periods of un-
certainty and a subsequent desire for a helping hand.
Meeting college scholastle requirements and fittapg himself
into the collegs society may be a challenge which he is
incapable of meeting alone. This adjustment perlod
inevitably involves at least some students in emotionai
difficulties which may hinder their scholastlc productivity
as well as their relations with peopls.

An increasing number of colleges and universities
are recognizing the fact that some of thelr students are
handicapped by emotional problems, and are &ccapiing the
responsibility for helping them grow toward emotional
mabturity as en integral part of thelr educabtional goals,
Clements C. Fry emphasizes the need for colleges and
universitlies to aid their students grow toward emotional

maturity by saylng that:



The sipgnificant fact about adolescent growth
is that it is common to all individusals. No stu-
dent, however well ad justed and brillient, escapes
the strain and emotional uncertainty of adolescence.
Some find thelr wauy through this transition to an
optimum level of self-ad justment. Others do not.
Immaturity in itself cannot be regarded as an in-
curable fault; colleges recognize thls fact when
they underteke the education of those whom they do
not consider to be intellectually mature., Yet
for the most part they do not admit the obligetion
of a unlversity to help a student to emotlonal
maturity; although emotional maturity can exercise
subtle and powerful influences on the Individual,
frequently hampering, even deafroying, the usefull-
ness of & brillliant intellect,

I. THE PROBLEM

Statement of the problem. The purpose of this

study was: (1) to determine the tools and techniques

used to iLdentify those freshmen students with emotional
handicaps as used by the colleges and universities in the
Southern Reglon whose enrollment ranged between one

thousand and six thousand étudenta; (2) to determine the
opinions of the personnel stafl members as to the effective-
ness of the tools and technigues used; and (3) to ascertain
what was being done to ald the students once they had been

ldentified ss emotlonally handicapped.

1
Clements C. Fry, Mental Health in College (New
York: The Commonwealth Fund, 1942), P. 18.
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Importance of the study. Many educators have obssrved
college students who are experiencing difficulties in adjust-
ing to college life, They have known numerous instances
where scholastic achievement end good inter=-personal relations
have not been realized due to emotlional handicaps of these
students,

In the fall of 1952, Appalachian State Teachers
Colleze felt a need to include in its total educational
procram, personnel services for thelr students. In bthe
past year and a half certaln tools and techniques have
been used by the personnel department to better understand
the problem areas of thelr students and to identify those
students with emotional handlcaps. OSome of the tools and
techniques used have been of great assistance in understsnd-
ing the students, while others have not been so elflective.

In an effort to improve the present program it was
felt that a survey to determine what other institutions
were doing for thelr emotionally handicapped students,
would be of valusble assistance %o Appalachlan State
Teachers College as well as to other schools who sre seeking

to organize or to lmprove thelr services for these students.



II. DEFINITIONS OF TERMS USED

Emotionally handicapped. The term "ewotionally

handicapped™ is used to designate any student who 1s not

realizing his potentiallty due to emotional problems.

Tools and technigues. The term "tools and technigues”

is used to refer to any instrument used by an institution
to aid in the identification of the emotionally handiecapped

students,.

Respondent. Any individual who participated in this

study was called a respondent regardless of his academic

itle.

Screening device., The term "screening device" is

used to identify any tool or technique given to all fresh-
men students for the purpose of determining those freshmen

with emotional handicaps.
III. DEVELOPMENT OF THE QUESTIONNAIRE

After the problem had been defined, a llst of the
most common tools and techniques applicable in helping to
ldentify the emotionally handicapped was made. This list
was presented to members of the personnel staff at
Appalachian State Teachers College and to the writer's

thesis committee for any suggested additions. The revised



list of tools and techniques were then listed In question-
naire form, It was also deemed advisable to determine
which tools and techniques were administered to all freshmen
students as a screening device, and which tools and tech-
niques were given only to those students who sugz«ested need
for additional help, &pace was provided on the questionnalre
to obtain this information.

In order that the gquestionnaire might be evaluative
as well as descriptive in nature, the respondents were
asked to evaluate in thelr opinions the effectivenass of
each tool and technigque which they used. The symbols
used for this evaluation were as follows:

A response = I fesl that this tool or technigue

is very effective.
B response - Somewhat eflectlve

C response - Of little assistance

It was also felt by the writer that information should be
obtalned as to what was done for the students who had been
identified as emotionally handicapped. Part II of the
questionnaire was designed for this purpose, Questions

were structured to determine: (1) by what methods an
institution sought to render thelr services to the emotionally
handicapped students, and (2) what referral sources were

available to those emotionally handlecapped who needed more



help than the personnel steff was qualified to render.

The questionnaire was presented to a graduate research
class under the direction of Dr, Lee Reynolds in order to
obtain any suggestions that might be applicable to the study,
The purpose of this procedure wes Lo prevent thls question=-
naire from beilng "just another questionneire," and to make
the items as meaningful as possible.

Recommendations were Iincorporated into the final
form of the questlionnaire which was presented to the

writer's thesls comiittee and approved,
IV, SOURCES OF DATA

It was recomwended by the writer's thesis committes
that approximately one hundred questionnaires be sent to
colleges and universities., In order to limit the states
included in this study, fourteen states in the Southern
Region were selected. These inecluded: Alsbama, Arkansas,
Florida, Georgia, Kentueky, Louisiana, Maryland, Mississippil,
North Carolina, South Carolina, Tennessee, Texas, Virginia
and West Virginia,

Questionnaires were sent to one hundred =snd thres
colleges and universities in these states whose enrollment
ranged from one thousand to six thousand students as listed

by the New York World Telegraem 1983 World Almanac.



A letter was written explaining the purpose of the
survey and asking the cooperation of the collsges and
universities contsoted, The letter was enclosed with the
questionnaire.

The questionnaires were mailed during the last of
January and were returned during February and Mareh., By
April 1, 1984 fifty-four questionnaires had been returned,
and the writer received permission from his committee to
proceed with the snalysis of the data., Table I shows the
number of questionnaires sent and the percentage of

returns from each astate.



TABLE I

NUMBER COF QUESTICNNAIRES RETURNED BY EACH STATE
INCLUDED IN THE SURVEY

Number Numbar Percentage of

State sent returned returns
Alabema <] 2 33
Arkansas & 3 60
Florida 4 k] 75
Georgla 3 2 &7
Eentucky 6 2 33
Louislana 9 4 44
Marylend 2 S 50
Mississippil D S 100
North Carolina 8 5 63
South Carclina 7 3 43
Tenneassee 8 3 58
Texsas e9 13 45
Virginia 9 5 56
West Virginia 4 3 78
Totals 103 52 80

NOTE: Two returns were unidentifieble =zs to the

respondents so sre necessarily omitted from this table.



V. ORGANIZATIOHN OF THE DATA

0f the one hundred and three guestionnailres sent to
the institutions in the Southern Region, fifty-four were
returned, Of these returns three schocls replied that they
had no personnel program, two schools did not fill out the
guestionnaires but replied by letter stating that the
organizational structure &t thelir institution made the
guestionnaire inapplicasble to them, and one school stated
that their enrollment was less than one thousand so d4id
not £1ill out the questionnaire., These six schools were
not included in the analysis of the data, but were omitted
from the study.

Of the remaining forty-eight returns, one school
stated that their enrollment was over six thousand, Since
this school filled out the questionnaire, and its organi-
zational structure was similar to the other respondents,
it wes included in the tabuletion., The analysis of the
date included forty-sight colleges and universities in

the Southern Region.
VI, QUESTIONNAIRE ITEMS OMITTED FROM ANALYSIS OF THE DATA

After careful examination of the responses, 1t was
felt by the writer that items number 3, 5, and 7 of Part

II of the guestiommalre were of insufficient value to be
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ineluded in the study. They shall be discusssd seperately.

Item nunber 3: How many people are members of your
persommel staff? List Titles,

The responses to this item were varied. In soue
cases this list incecluded dormitory managers, house mothers,
and secretaries as well as persomnnel directors and coun-
selors, Some respondents recorded a number without listing
the tltles of the staff members., Since some institutions
viewed the personnel staff as inclugive of sll personnel
gsorvices and responded under this Crame of reference, while
others included only those directly responsible for counsel-
ing funections, it seemed that the item hsd insufficlent
reliability to be included in the analysis of the data,

Item number 5: How long has your present personnel
progrem besen in effect?

This item wus originally included in the questione
neire to determine whether or not there was a relationship
between the type of program for the emotionally handicapped
with the length of time.the program had been in effect,
S8ince a personnel program by itas nature is continually
seeking to be of optimum benefit to its students, it 1is
always changing. The word present initlated a response
of & question mark by several respondents. Some of the
regponses were baged on the total number of years a

personnel program had been st an institution while others



listed the number of years that the revised program had
been in effect. ith this varlety of responses the item
was Jjudged by the writer to be of insuffieient value to
be used in the analysis of the data,

Item number 7: If you do not have an organized
program dealing with the emotlionally handicapped, do you
plan to adopt one in the near future? How soon?

The forty-elght scho:ls ineluded in this study all
have & program dealing with the emotionally handicapped,

so bhis item wess of no walue,
VII, LIMITATIONS OF THE STUDY

The greatest limitation of the study resulted from
the abtitenmpt to make the items of the gquestlionnsire specific
enough to be meaningful, but broesd enough to be applicable
to &ll of the schools. This was especlally signifiecant
in Part II of the guesticnnalre which dealt with the ways
of contseting the emotionally handicespped once they had
been ldentified,

.Tho second limitation was that some of the re-
spondents stated that there were other agencles on their
campug who rendered some of the services listed., 8ince
their program wes not clearly centralized, an institutlion
might have been rendering one of the services listed on

the questionnalre, but by an agenecy other than the

1l



personnel department. The writer was only able to report

what was checked on the questionnaire by the respondent,

12



CHAPTER II
REVIEW OF THE LITERATURE

An eflort to ldentify college students with emotlional
handicaps has been met in various ways, Some investlgators
have ssked the students by the use of the gquestionnaire if
they have felt handicapped by emotional problems during
their college carser, and have felt the need for some help
in this area, Others have employed & problem check list
to determine the problem areas and severity of needs.
Personality inventories, case history method, interviews
and observations are also found as tecimiques used in this
arsa.

From the review of literature in this field written
over the last ten years we find various combinstions of
techniguea snd objectives in these studies., In this re-
view several examples of the various approaches to the
problem of discovering the emotionally handicapped students
will be given.

From the literature reviewed 1t wes found that
the Mooney Problem Check List was used more frequently
than any other teehnique. Several examples of the use

of the Check List will be glven.



14

Gordonl employed two techniques in his study. The
Check List was gilven to single women students and to veteran's
wives st Ohlo Stsate ﬁniversity to determine the area of their
problems, and, in addltlon, the wives were asked by question-
naire if they would like %o talk to a counselor if one were
availeble,

The erea self-improvement was the most heavily marked
in this survey. The area personality brought out thet there
was greater hyper-sensitivity in the group of wives, while
larger percentages of the student group manifest symptoms
of inferiority feelings. In answer to the questlon, "would
you like to talk over your problems with & counselor if one
were available?," twentyeeight per cent of the wives checked
"yes", fifty-five per cent checked "no®™, and seventesn per
cent checked neither, The proportion of those desiring
counseling increused wlith the number of problems checked on
the Check List. The author concluded that problem surveys
of the present type result in a greater understanding of the
counceling needs of the group surveyed, and that needed

faclilitlies may be sugpested by such studies,

1
Leonard V, Gordon, "The Problems of Two University
Populations," Educztlonal Research Bulletin, 20:209-15,
November, 1950,
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Hibler and Laraen2 used the Check List in studying
the problems of upperclass students in a teachers college,
They found that "personal-psychologlecal relations" rank
first among the serious problems while problems concerning
the "future-vocational and educational® rank second, The
students surveyed were also asked their desire %o diacuss
their problems with someone., Approximately hall of them
stated that they would welcome the opportunity.

Mconay® attempted to dlscover the kind of a personnel
program freshman girls would seem to ne«¢d and want by giving
the Problem Check Liat te one hundred aend seventy-one girls
in a dormltory at Ohlo State University. He concluded that
the type of program necessary was one that would give them
help in understanding snd dealing with thelr personal feelings,
in learning how to hendle their scholastie work, in guarding
their health, in finding satisfying outlets into social and
recreatlional activities, and in getting command of thelr
plans for the future.

Klohr4 states that new students face many problems

2
Francis W. Hibler and Arthur Hoff Larsen, "Probleus
of Upperclass Teachers in s Teachers College," Journal of
Applied Psychology, 28:246-53, January, 1944,

Ross L. Mconey, "Personal Problems of Freshmen Cirls,"
Journal of Higher Education, 14:84-90, February, 1943,

4

iildred Chapin Klohr, "Personal Problems of College
?g:denta,“ Journal of Home Hconomies, 40:447-48, October,
8,
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in ad justing to college life, of which some arise from the
college environment while others are created by home and
family situations, health, religlon, and finances, From the
elghty-nine students at the University of Illinois taking
the Mooney Problem Check List, the area which received
most fregquency of problems was designated ad justment o
college work, second arsea in frequency was personal-
psychological relations, with the third area being soclal
and recrsational activities,

Marah5 also employing the Froblem Check List found
from the responses of three hundred and seventy women that
the largest frequency of worries were in the personality,
academlic, and social areas; the smallest frequency of
worries were in the home, physical, and financlal areas,

Williamea limited his study to the family adjustment
problems of college students. By the use of the Check List
he found that thils category ranked third in frequency, and
that not more than one«fifth to one~fourth of & typelal
college popﬁlation are suffering from serious family ad-

Justment problems. Willlams coneluded by ssying that the

3]
Charles J, Marsh, "The Worries of the College
Woman," Journal of Socisl Psychology, 15:335-38, May, 1942.

6
Cornelia D, Williams, "College Students'! Family
Problems," Journal of Home Economles, 42:179-81, Farch,
1680.
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minority who do have family ad justment problems are a
source of proper concérn to the college, and a group whom
it would be inhumane %o lgnore,
. Peters and Gehring7 employed the Problem Check List
to determine the concerns of prospective teachers, cocneluding
that prospective teachers have many concerns, and therefore
& definits need for counseling services. To show the
extreme importance for recognizing our prospective teaschers?
needs the authors have this (o says
Studies undertaken to investigate the teacher's
mental health and pupil's well being in the class-
room, indlcate forcefully that the m=alad justed
teacher 1s a_meance to the health snd happiness
of children,>
In some instances college students have felt a
counseling need and have asked the university for this aid,
Donahue and Eldersveld® report that the students at the
University of Michigan were concerned about their vocational

objectives and requested that an aptitude testing program be

7
Herman J, Peters and Robert W, Gehring, "Concerns
of Prospective Teachers,” Bducstional Administration and
Supervision, 36:425-28, November, 1950,

8
Logc., ¢cit.

. Wilma T, Donshue end Wilma Elderaveld, "Vocational
Problems of Undergraduate Women," Journal of Higher Bduca-
tion, 18:194-200, April, 1947,
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provided for them. Thls request was met by the University
and two thoussnd students took the tests., A systematic
investigation of the answers to vocational questions of one
thousand four hundred and ninety-six undergraduate women
indicated that the cholce of & voecation represented a problem
of major concern and interest to a gignificantly large pro=-
portion of them.

It haes often been found that students seek vocational
and educational sid when their underlying difficulty is
. emobional, Berdiclo reports on the Bixlers investigation
of a sample of fifty college students who came to one
counselor for ald. Eleven, or twenty-two per cent, asked
the counselor’s =zid in educational and vocatlional matters,
but actually presented emotional problems. An additional
twenty-two, or fourty-four per cent, recognized the
existence of both emotional difficultles and educational
and vocational problems,

1 § 4

Safeser, in attempting to find out what college

students desired in counselling, employed the use of the

10
Ralph F, Berdie, "The Clinical Fsychologlst and
Mental Hyglene Counseling," Student Personnel Work (E. G,
Wil liamson, editor; Minueapolis: Unlversibty of Minnesobta
Press, 1948), pp. 44-50,

11
Henry W. Sagerser, "Counseling in Their Colleges,"
Qecupations, 29:358-49, February, 195l.
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questionnaire, This questionnaire was sent to eight
institutions., Of the one thousand, two hundred and twelve
students who responded to the inquiry only four expressed no
need for counseling services while In college. Seventy-Iive
per cent of the atudents expressed a desire for assistance
in academic matters, over fifty per cent expressed need for
vocational guldance, and ten per cent expressed need for
the aid of a psychological or psychiatrie clinie,

Lottla

attempts to categorigze the common celinical
problems among college students Into six groups: (1) Those
students who have chosen a type of course thut 1s too
diffiecult for them leading to fallures whiech develop in
the student fatigue symptoms end depressions, (2) The
group whose parents have always been critieal in order to
spur the children to greater effort; thus bringing about
the impressions to the children that they have always
failed, (3) The "detailists" who are handicapped by a
drive for perfection, (4) The brillient student who bhas
never learned habits of application because he has never
been challenged, (5) The students who blow=-up during

examinations due to anxlety states, (6) Those who suffer

from serious psychoneuroses,

12
George M, Lott, M. D., "Clincial Problems Among
College Students," Mental Hygiene, 34:641l-45, October,
1950,
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Loomis and Green]'3 view the two focal points of
personality conflict of college students as sociel success
and caresr security, stating th:t the extent of frustration
in either area i8 a measure of emotional disturbance.

Heath and Gregoryl4 huve shown through the Grant
8tudy the relatively poor preparation of even "normal"™ young
men for ad justing themselves to college life., The in-
vestigations consisted of the co-operative observations
of & physlician, several psychiatrists, a physiologlst,
an anthropologist, a psychologist, and a socisl case
worker, Of the two hundred and fifty-nine college men
selected for good health, satisfactory academic status,
and overtly good social sad justments, ninety per cent of
them presented problems for solution, Of this group
sevenby~-two per cent proposed problems themselves and
were glad to talk them over when given the opportunity,
elghty-eight per cent were recognized as needing haip in
problems uncovered by the stafl, seventesen per cent pre-

sented urgent or scute problems, The authors concluded

13
Stuart D, Loomis snd Arnold W, Green, "Pattern
of Mental Confliet in a University," Journal of Abnormal
and Social Psychology, 42:342-55, July, 1947.

14
Clark %W, Heath and Lewise W, Cregory, "Probleus
of Normal Students and Their Families," School and
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that there was considereble individual veriation in the
type of problems discussed, although most of them centered
around social and family relationships,

Hampt;on15 reports on the use of the Minnesota Multi-
phasic Personallty Inventory, in conjunction with other
psychometrie tests, to determine the students with manifest
personality difficulties. Of the four hundred and seven
students tested ninety-six showed significant slevation on
one or more of the personality scales, The author defines
the majority of problem cases In college as so called
"normal" students who react only at times in much the same
way as those who are popularly considered "sbnormal.”

These people have periods of depression and anxiety, are
troubled by insomniaz and fetigue, and by similer deviations
of normal behevior,

Harvoy16 quotes Rice as concluding that the tendency
toward psychosils wass evident in all but thirty-two per cent
of a group of three hundred and niunety-five college women.

In this study the method used to determine maladjustument was

15
Peter J, Hampton, "The Minnesota Multiphasic
Personality Inventory as a Fsychometric Tool for Diagnosing
Personality Disorderas Among College Students,™ Journal of
Social Psychology, 206:99-108, August, 1947,

16
Lucy Jean Harvey, The Mental Hygiene of Higher
Lesrnlng as the Student Sees 1t (The DIvfsion of Educa-
tional ﬁef?%enoe. Studics in Higher Education LIII,
Lafayette, Indiana: Purdue University, 1945), p. 6.
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the rating of each subjeet by herself, her roommste, and two
faculty women,

The cass hlstory technique wes used at the University
of New Hampshlre %o study one hundred and ninetesn undere
graduate students, Dlagnosis ranged from psychotle or near
psychotie in five cases, to emotlonally unstable in thirty-
five cases, wlth vocational or educational malad justment in
forty-elght cases, The authors, Carroll and Jonea,l7 state
that relatively little can be done for those who are nearing
paychosis by a University, but a great deal can and should
be accomplished in the trestment of those who are less
seriously malad justed,

Colela states that the estimates of how many students
need counseling help while iIn college varies from six to
eighty-six per cent., This range is more clesrly understood
when she says that a large proportion of our students hsave
minor difficulties, about half have more serilous difficulties,
gnd about one~tenth show acute conditions. Cole sumiarizes

the gituatlon thus:

17
Herbert A. Carroll and Helen M, Jones, "Adjusbtment
Problems of College Students,"™ School and Soclety, 69:270-

18

Luella Cole, Background for College Teachin
(New York: Farrar and Rinehart, Inc,, T940§, PP. 201=203,
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The student has the usual problems of life %o
meat and, in addition, certain situstlons that
arise in connection with his collage work, The
problems reported in a large number of articles
are remarkably simllsr from one university or
cocllege to another, Apparently the difficultles
of adaptation arise regardless of one size or type
of institution because a student is for iBo first
time trying to llve an independent life,

SUMMARY

The survey of the litersture seems to reveal wide
agreement toward including in our total educational program
services for students with emotional problems., Survey after
survey has shown that a large percentage of college atudents
are handicapped by emotional problems and that colleses and
universities are becoming increassingly awere of thelr re-
sponsibility Yo aid the students in this area,

In an effort to identify collepge students with
emotional problems the writer finds s wide range of
different tools and techniques being employed, Which of
the tools and techniques are of most value 1s, of course,
difficult to determine,

Regardless of the tool or technique used for this
purpose, all efforts seem to point in the same direction--

to identify those students who nesd help with thelr

19
Cole, loc. ecit.



emot ional problems and to render those services which will
be of most value to them. The "pat-on-the-back"™ approach
for solving student's problems ls rapildly fading away, and
is being replaced by adequately trained personnel for
understanding and dealing with the emotilonal problems of
individuals. To aid the emotionally handicspped students
in understanding thelr emotions seems to be vital, if we

are to satisfactorily prepare them for thelr adult lives.

24
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Boone, North Carolina

CHAPTER IIX
ANALYSIS OF THE DATA

The writer listed the most common tools and tech-
niques applicable for ildentifying students with emotional
problems and recorded them in the form of a questionnaire,
The tools and techniques were categorized under three
headings as follows: (1) Personality Inventories and
Check Lists, (2) Projective Techniques, and (3) Other
Techniques, which included: autobiographies, personality
rating scales, personal data sheets, case histories, case
studies, systematic observatlons and reports, and personal
1ntorviet§. The respondents were asked to check those
tools and techniques which were being used in theilr
schools, and to also check whether or not these tools or
techniques were given to all freshmen, or to just those
students who appeared to need special help with thelr
emotional problems, It was further asked that respondents
rate in thelir opiniun the value of the ins trument which
they used. The symbols used for the evaluatlon of the
tools and techniques were as follows: A~-very effective;
B--gsomewhat effective; C--of little value,

Part II of the questionnalire wae desiined for the

purpose of determining in what ways the school aided the
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emotionally handicapped students once they had been identi-
fied, 8pace wss provided for written in responses 1in this

clagsification,

Personality inventories and check lists given to

all freshmen students. Personality inventories or check

lists were administered to all freshmen students in eightesn,
or thirty-eight per cent, of the schools included in this
aurvéy and three of the eighteen schools administered two

of these Inventorles to all freshmen,

The inventory used most frequently as revesled in
Table II was the Bell 4djustment Inventory. Seven achools
adminlstered this inventory to all of the freshmen students;
two of whiech felt that it was very effective and five
stated that it was admewhat effective.

The Mooney Problem Check List was the next most
frequently used tool in this classification. It was given
to all freshmen by four schools, three of whiech rated it
" very effective, and one of whieh rated it somewhat eflective,

The California Test of Fersonality was rated as
being somewhat effective by the two schools who used this
inventory as & scresning device,

The Thurston Temperament Schedule and the Guilford
Martin Fersonallty Inventory were each used by one school

and rated as being very effective.
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The Minnesota Multiphasic Personallty Inventory was
administered by one institution and wes rated as being
somewhat effective. The Bernreuter Personality Inventory,
the Cornell Index, the Mental Health Analysis, the Minnesota
Personallty Scale, and the Washburn Social'Adjustment In~-
ventory were likewise used by one schocl In the survey, and
each Inventory was rated as being sowewhat effsctive by the
respondents,

Table II, page 28, shows the number of schools
administering each personality inventory and check list
to all freshmen students, and indlcates the attitude: of

the respondents towerd these tools.
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TABLE 1II

SUMMARY OF THE RESPONSLS CONCERNING PERSONALITY INVENTORIES
AND PROBLEM CHECK LISTS GIVIEN TO ALL FRESHMEN STUDENTS

e
e

Opinion as to effectiveness
Tool of the tool

A B € Yo opinion Frequency
expregsed of use

Bell Ad justment

Inventory 2 &5 0 0 7
Mooney Problem

Check List ' TR 0 4
California Test of

Personality ¢ 8 0 0 2
Bernreuter Personality

Inventory e S DK 0 1
Cornell Index 2 % 0O 0 1

Guilford Martin
Personallity Inventory 1 -9 0 0 1

Mental Hygiene
Analysls 0 1 0 0 1

Minnesota Multiphasic
Perscnall ty Inventory 0.3 @ 0 L

Minnesota Personality
Scale o 1 o O 1

Thurston Temperament
Schedule 1 0 0 0 p §

Washburn Soclal-
Ad justment Inventory o X © 0 1

Key to response symbols: A~--very effective; Be-somewhat
affective; C--of little value,

Three schools administered two Personality Inventories or
Check Lists to all freshmen,



Personallity inventories and check lists glven %o

those freshmen students who indlcate need for additional

help. Table III, page 32, shows the number of schools
administering each personalifty inventory and check list
to those [reshmen students whose situatlion suggested need
for adcitional help, and indicates the attitudes of the
respondents toward these tools.

Of the forty-eight respondents, thirty-nine or
olghty~-one per cent administered ab least one personality
Inventory or sheck list to those freshmen students who
suguested need for individual help. Five of the schools
who used personality inventories or problem check lists as
a screening device, did not use additional inventories or
check lists for those who suggested need of more help.
Therefore, a total of fofty-four schools stated that they
administered personality inventories or check lists to
all or some of the freshmen students. Only four schools,
or eight per cent of the schools in this study, did not
include in their program the use of personality inventories
or problem check lists,

The instrument used most frequently for freshmen who
sugzested the need for Individual help was the Minnesota
Multiphasic Personality Inventory which was used by
twenty~eight, or fifty-eight per cent, of the schools. It

was rated very effective by twelve respondents; somewhat

29
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effective by fourteen respondents; of little assistance by
one respondent and was not rated by one respondent,

The Bell Adjustment Inventory was second in fre-
quency in use., Of the nineteen institutlons who employed
this invenbtory, one respondent rated it very effective,
twelve rated it somewhst effective, four stated that this
inventory was of 1llttle assistance to them, and two
respondents dld not rate its effectiveness,

The California Test of Personality and Bernreuter
Personality Inventory were each used by seventeen schools
and received identical ratings: two respondents rated
them very effective; ten rated these inventories somewhat
offective; four felt that they were of little assistance
to them; and one did not rate the effectiveness of these
two inventories,

The Mooney Problem Check List was administered by
eleven institutlions, three of which felt that it was very
effective; seven felt that it was 8 omewha & effectlive, and
one felt that it was of little assistance.

The Adams Lepley Personal Audi%, the Guilford
Zimmermen Tempersment Schedule, the Heston Personal
Ad justment Inventory, and the Thurston Temperament
Schedule were each employed by two schools. The Guilford
Zimmerman Temperament Schedule recelved two very effective

ratings, the Heston Personal Adjustment Inventory and the
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Thurston Temperament Schedule each recelved one very
effective rating, and one somewhat effective rating, and
the Adams Lepley Personal Zfudilsg received one very effective
rating and one "of little assistance™ evaluation,

The Cornell Index and the Gordon Personal Frofile
- were each employed by one school and were rated as being
somewhat effectlive and the CGuiiford Persomnel Inventory
was felt to be very effective by the one respondent who

employed its use,



TABLE III

SUMVARY OF THE RESPONSES CONCERNING PERSONALITY INVENTORIES
AND CHECK LISTS GIVEN T0 THOSE FRESHMEN STUDENTS WHO
SUGCESTED NEED FOR ADDITIONAL HELP

Opinion as to the offectivenass

Test of the tool
" ‘ o opinion  Frequency

A B C expressed of use

Minnesota HMultiphasle

Personality Inventory 12 14 1 1 28

Bell Adjustment

Invenlory 1 1R 4 2 19

Bernreuter Personality

Inventory 2 10 # 1 17

California Test of

Personallty 2 10 & 1 17

Mooney Problem

Check List $.5 .0 4@ 0 & 4

Adams Lepley

Personal Audit 1 0 1 0 2

Gullford Zimmerman

Temperament Schedule R Q@ 0 0 2

Heston Fersonal :

Ad justment Inventory ' [REAR 0 ¢} 2

Thurston Temperament

Schedule d 3 0 0 2

Cornell Index O 1 © 0 |

Guilford Martin

Personality Inventory i 9 0 0 1

Gordon Personal
Profile ] X 0 0 1
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Projeective techniques. Of the colleges and universi-

ties included in this sufvoy twenty~three, or forty-eight
per cent, employed the use of projective technigues in thelr
personnel program, None of the respondents stated that they
administered projective technigues to all freshmen, bub
twenty-three schools administered prqjectiﬁo techniques to
those students whose situation suzsested need for additional
help.

The Thematle Apperception Test and the Rorschach Test
were used more frequently than any other projective techni-
que, The Thematlec Apperception Test was enployed by nineteen
of the twenty-three schools using projective techniéuea and
was rated very effective by 10 respondents snd somewhai
affective by nine respondents. Of the eighteen institutions
who'employed the use of the Rorschach Test, ten rated it very
effective, six rated it somewhat effective, one rated it of
little assistsnce, and one respondent did not rate its
ef'ectiveness,

The Rotter Incomplete Sentence Blank, and the Drawea-
Ferson-Teast were used next most frequently. The six achools
who used the Rotter Incomplete Sentence Blank all stated
that they felt that it was somewhat effective, Of the five Iine
stitutions, who administered the Draw-a-Person Test, two

rated it very effective and three rated it somewhat eflective.
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The Bender Gestalt Test and the Szondi Test were
each used by one school and received very effective ratings.

The Director of Guldance in one institution designed
a Sentence Completion Test, This test, used in his doctoral
research, was designed primarily to give evidence of "self-
direction,” He rated this projective technique as somewhat
effective, ‘

Table IV, page 35, shows the number of schools
administering each projective technique to those freshmen
students who suggest need for additional help, and indi-
cates the attitudes of the respondents towsrd these

techniqgues,



TABLE IV

35

SUNMMARY OF THE RESPONSES ‘CONCERNING PROJECTIVE TECHENIQUES

W— - e

s

——————l

ey - e

Opinion es to effeetlvensss

s s

e

Test Yo
opinion
A B expressed Total
Thematic
Apperception Test 10 9 0 192
Rorschach
Test 10 6 1 18
Rotter Incomplete
Sentence RBlank 0 6 0 8
Drawv-g-Pargson-
Test 2 & 0 B
Bender Gestalt
Test 1 0 0 1
Szondil Test  § 0 0 3
Hood's 3Zentence
Completion
Test 0 L 0 1
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Autoblography. In discussing the autoblography, as a

counseling technique, Ruth Strang commented:

-~

The most comuonly recognized value of the
autoblography is thut of helping counselors and
teachers to understand students . + « « It often
brings to light the student's philosophy, his way
of viewing Eis world, his satisfactions and
anuoyances,

Questions pertaining to the autoblography as a
diagnostic tool were included in the questlonnaire as

follows.

Autobiography (for diagnostic use)

1, Required by Personnel Department

2. Heguilred by English Department

Autoblographies were reguired of all or some fresh-
men students by twenty-six or fifty-four psr cent of the
schools included in this survey.

They were required of all freshment students by
nineteen or forty per cent of the schools., The personnel
department of eleven schools required the autoblography of
all freshmen, five of which felt that they were very
effective for diagnostliec purposes, and six felt the auto-

biography to be somewhat effective,

Ruth Strang, Counseling Technica in College and
Serondary School, Revised Ldivlion (New Yorks Harper and
Brothers, 1949), p. 86,




a7

Autoblographles were required of sll freshmen stu-
deuts by the Engllsh Departmentsa of seven schools. The
respondents of these schoosls rated the sutoblography as
follows: two respondents felt them to be very efiecibive,
one respondent gave a somewhat efll'ective rating, two stated
thet they were of little assistence, and two respondents
did not rate the felt oflectiveness of this tool as requlired
by the English Department,

The Admlssions Office of one school required an auto-
bilography from all freshmen and the respondent in this
institution felt that this tool was very eflective for
diagnostlic use,

The Personnel Deportments orllix institubtions secured
?m autoblography from some students whoge situatlon suggested
the need for counseling ald, The respondents from these six
schools rated the felt eflectivenss of the aubtoblography as
follows: three respondents felt that 1t was very effectlve,
two rated 1t 88 belng somewhet effective, and one felt that
L% was of little asaisbtance.

: Une respondent stated that the auboblocraphy wes

seoured from some students whose situation suggested the

need for help with thelr emotlonal handicaps by the Engllish

Department, but reted this tool as belng of little assistance.
Ruth Strang states es one of the ressons why the asubo-

blography as & disgnostic tool is sometimes effectlive,



Autobicgraphles were required of all freshmen stu-
dents by the English Departments of ssven schools. The
respondents of these schools rated the autobiogrephy as
follows: two respondents felt them to be very eflective,
one respondent gave a somewhaet sffectlve rating, two stated
that they were of litbtle asslstange, and two respondents
did not rate the felt elfectiveness of this tool as regquirsd
by the English Depasrtment,

The Admissions O0ffice of one school required an auto-
blography from all freshmen and the respondent in this
instltution felt that this tool was very effective for
diagnostic use,

The FPersonnel Department of six institutions required
an aubtobiography from some students whose situation sugpested
the need for counseling aid, The resﬁondents from these six
schools rated the felt effectiveness of the antobiography as
follows: three respondents felt that 1t was very effective,
two rated 1t as belng somewhat effective, and one felt that
1t was of little assistance.

Cne respondent stated that the sutoblography was
secured from some students whose situation suggested the
'need‘for help with thelr emotional handicaps by the English
Department, but ratsd this tool as being of little assiastancs,

Ruth Strang states as one of the reasons why the auto-

blography as a diagnostic tool is sometimes effective,



sometimes not, by saying:

Unless the student feels free to be sincere, candid,
and accurately introspective, the autobiography o
will have little diagnostic or therapeutic significance,

Table V, page 39, shows the frequency of use and

the felt effectiveness of the autobiography.

2
Ibid., p. 89,



TABLE V
SUMMARY OF THE RESPONSES CONCERNING THE AUTOBIOGRAPHY

Rt = —— P

Opinion as to effectiveness

Autoblography Wo opinion  Frequency
A B C expressed of use

Required of all
{reshmen by the
Personuel Department 8. ¢ A 0 11

- Required of all
freshmen by the !
English Department 2 1 =B 2 7

Required of all
freshmen by
Admissions 0ffice L 0 0 0 L

Required of

freshmen who suggest

additional help by

Personnel Depsritment 3 2 1 0 &

Required by

English Department

for those who

suggest additional

help O O 1 0 )
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Personality rating scales, Questions pertaining to

the personallty rating scales were included in the question=-

naire as follows3:

Personality Ratlng Scales

1, Self-rating
2, Rated by others (List by whom rated)

a.
b,

Self-rating scales or personallty rating scales in
which & student is rated by others wére used by nine, or
nineteen per cent, of those schools included in this survey.
Since the number of schools who employed the use of rating
scales was small, and since the rating scales wers varied
in n:ture, they will be discussed separately wlth little
atbempt for categorization,

Self-rating scales were employed by three institutions
on those students whose sltuation suggested need for
additioneal help,

One institution employed the use of seli-rating
scales and the use of personality rating scales as rated
by others, These ratings were done by student counselors
and faculty advisors, The.reapondent rated both types of
rating scales as being somewhst effective.

Two schools used only self-rating scales. OUne re-

spondent felt thet the self-rating scales were very effective,
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and the other respondent using self-rabings seemed to fesl
that they were of little assistance.

Two schools required personality rating scsles on
all of thelr freshmen students., One of these schools
obtained these ratings on the freshmen students from three
persons of the faculty closely assoclated with the student
being rated, The respondent in this institution did not
state the felt effectiveness of these ratings,

The other school requiring personality ratings on
all freshmen students obtalned these ratings from teachers
and advisors, The respondent in this institution felt
the ratings to be somewhat effective in alding the
enobionally handicapped student,

Personality rating scales obtalned on some students
were felt to be very elfective by two respondents., They
were obtained from teachers and counselors in one of the
instltutions, and from advisors and the health center in
the other institution,

Personality rating scales were rated as somewhat
elfective by two respondents., Ratings were obtained on
some frashmen students from faculty counselors, situdent
personnel staff members, and the dean of men and women in
one institution, The other respondent who felt personality
ratings to be somewhat effective were obtained from the

dormitory managersa in the men's dormitories.



Questionnaires. Questions pertaining to student

questionnaires were included in the quesuiannaire‘for this

‘survey as follows:

Fuestionnalires

1. Personal data sheet

2,

Personal data sheets were the only guestionnalres
used by the schools included in this survey and their use
was employed by thirty-four schoosls, or seventy-one per
cent, of the responding institutions,

Personal date sheets were required of all freshmen
students by twenty-three, or forty-eight per cent, of the
schools included in this survey. Ffersonal data shests
were felt to bs very effective by thirteen of the
respondents, somewhat effective by eight respondents, of
little assistance by one respondent, and one respondent
did not rate its effectiveness,

Personal data sheets wers given to soms freshmen
students in ten institutions. Nine of the respondents
rated these questionnalires as bsing very effective, and
one respondent felt that they were of little assistance.

One institubtlon required personal data sheets from
all freshmen women, and the respondent felt that they were

very effective.

42
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Ruth Stranga explains one of the advantages of
administering student questlionnaires as providing a means
for obtaining "information quickly sbout students' home
bagkground, leisure activities, interests, study hablts,

and educational and vocatlonal plans."

Case history. A. ©. Traxler deflines the case history

as follows:

A case history presents the atory of an
individual in as complete and as objective form
as possible, It doss not Interpret the data and
it doss not, in itself, bring to a focus the
information on the present problems faced by the
individual.®
The respondents from ten schools stated that the
case history was used in their personnel programs; two of
which stated that a case history was made on all freshmen
students. One of the respondents felt that the cass
hilstorles were very effectlive, while the other respondent
rated them as belng somewhat effective.

Of the elight schools who made case histories on those

students whose situation suguested need for counseling aid,

3
Ibid., p. 94.

4
A, E, Traxler, Technigues of Guldance (New Yorks
Harper and Brothers, 1945}, p. 285,
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8ix respondents rated these case histories as belng very
effective, and two respondents did not rate the felt

elfectiveness.

Case study. A case study is discussed by A, E.

Traxler as follows:

In a cese study, all available data about an
Individusl are surveyed, and the significant iteums
are assembled, organized, and studied in order that
the neature and thg causes of difficulties may be
discovered, . .. »

A case study was meade on all Creshmen students by
only one lnstitution who rated i%s value as being somnewhat
effective,

Fourtedn institutions employed the use of the case
study for those freshmen who indicated nesd for help with
their emotional problems, The case study was rated as being

very effective by ten respondents, somewhat effective by

two respondents, and was not evalusted by two respondents,

Systematic observationa and reports, Questions

pertaining to systematic observstions and reports were

ineluded in the questlionnaire as follows:

5 »
Traxler, loc. cit.
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Systematic observations and reports

l. Anecdotal Records
(a) Anecdotes written by whom?

2o

Nine respondents replied that anecdotal records were
included as one of the teckniques used by their institutions,
Anecdotes were written on all freshmen students by four
institutions, end on those students who needed individual .
help by five schools.

The four institutions who required anecdotes written
on all freshmen studdﬂﬁs responded as followss

(L) Freshman advisors obtained snecdotes on members
of their freshmen ocorientation groups. These anecdotes were
evaluated as being very effective,

(2) Anecdotes were written by counselors, and were
felt to be very effective,

(3) Anecdotes were written by teachers and advisors
and were evaluated as being somewhat effective,

{(4) One respondent checked that aneedotes were re-
guired of all freshmen students; however, no statement was
made a8 to who wrote the anecdotes nor was thers an
evaluation of felt effectivenass msade,

The five institutions who required anecdotes written
on the freshmen students whose situatlon suggested need for

individusl help responded as follows:
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(1) Anecdoves were writiten by classroom teaghers, and
were evaluated as being very effective,.

(2) Anecdotes were required of all freshmen women and
were written by the residence counselors, The respondent
rated these aneecdotes as being very effective.

(3) Anecdotes were writiven by Instructors and roome
metes., The anecdotes written by roommates were felt to be
very effective, but the anecdotes written by the instructors
were rated as being somewhat eflective,

(4) Anecdotes were written bj‘teaohers and adminlstra-
tive officers and were rated as beling somewhat effective,

(5) Anecdotes wers written by counselors, advisors,
and friends, and were felt to be somewhat elfective.

In the space provided on the guestionnaire for writing
in any systematic observations and reports used other than
aneecdotal records, two schools responded.

One institution stated that the American Council of
Education Cumulative Record Cards for colleges were kept by
departuent heads, These records were not evaluated as to
the felt eiffectiveness nor was it stated as to whether they
were kept on all or some freshmen students.

The other institution responding under this eclassi-
fication stated that pariédic reports on students doing
unsatisfectory course work were made and wermwevaluated as being

somewhut effective. 3
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Personal interviews conducted by members of the

personnel staff., In an effort to determine to what extent

the personal interview was used to identify the emotionally
handicapped students, 1t was included in the questionnaire

as follows:

Personal Interviews

ls By perscnnel stafl member

2+ By others (please list)
(a)
(o)

Table VI, page 50, shows the number of schools conduct=
ing personal interviews by personnel staff members, and
indicates the ettitudes of the respondents toward these
interviews, ,

Personnel staff members conducted interviews with all
freshmen students in fifteen schools or thirty-one per cent,
of the responding institutions,

Counselors conducted the required interviews in
five institutions, and the five respondents all rated these
interviews as being very effective,

Other personnel stafi members (the titles were not
listed) conducted interviews on all freshwmen students in
eight schools, The respondents from six schools rated thess

interviews as being very elffective, one respondent felt them
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to be somewhat effective, and one respondent did not evalusate
the felt effectiveness.

Interviews with freshmen students whose situation
sugzgested need for additional help were conducted by
persomel stafll members in thirty schools or sixty-three
per cent of all responding schools,

A paychlatrlst was listed ss the person conducting
these interviews in two institutions. The respondent in
one of these schools rated these interviews as being very
effective; the other respondent gave these interviews =
somewhat effective evaluation,

Personnel staffl mombars conducted interviews on some
freshmen students in twenty-eight schools or sixty per cent
of the responding institutions. Twenty-four of the
respondents felt that these-intervisws were very effective;
three respondents felt these Interviews to be somewhst
effectlve; and one respondent did not rate the felt effective~
ness.

0f the thirty schools who c¢onducted interviews for
theose freshmen students whose situation suggested such
need, four schools had previously stated that interviews
were aslso required of all freshmen students by the personnel
staff, These four schools will be discussed.

In three schools faculty counselors conducted inter-

views on all freshmen students, and referred the students
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whose situation sugsested need for additionel help to a more
qualified member of the personnel staff,

In one school counselors conducted interviews on all
freshmen students, and referred some of the students to a
psychiatrist for further help.

S8ince four institutions checked that personal inter-
views were required of all freshmen students as well as for
those whose situatlon sugrested addlitionel sid, a total of
forty-one or eighty-five per cent of schools included in
the survey used the personal interview to ldentify the
emot ionally handicapped students.

Interviews were not conducted by personnel starlf
members In seven schools, or fourteen per cent of the

responding schools,
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TABLE VI

SUMMARY OF RESPONSES CONCEANING PERSONAL INTERVIEWS CONDUCTED
BY PERSONNEL STAFF MEMBERS

e e — ——— e oottt
Interviews required Opinion as to effectlveness
of all freshmen No opinion Freguency
conducted by: A B € expressed of use
Counselors 1 SRR - 0 e
Faculty counselors 4 0 0 O 4

Other personnel staflf
members (title not
listed by respondent) - TR WA 1 8

Interviews reguired of Opinion as to effectiveness

those freshmen whose No opinion Frequency
situation suggests. - A R € expressed of uase
need for additional :

help conducted by:

Other persomnel staff
member (title not
listed by respondent) 2¢ 3 O 1 28

Paychiatrist 1 L 2

i
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Personal interviews conducted by college personnel

other then personnel staff members., Table VII, page 52,

shows the number of schools conducting personal interviews
by college persomnel other than persons of the personnal
staff, and indicates the attitudes of the respondents
boward these interviews,

Nine schools, or nineteen per cent of the schools,
required personal interviews on all freshmen students cone
ducted by faculty advisors., These interviews were rated
as being very effective by six respondents and somewhat
effective by three respondents,

Interviews required of those freshmen students whose
gltuation suggested need for additional help were conducted
in seven, or fifteen per cent, of the institutions,

Department heads conducted these interviews in two
instltuﬁions, and weres rated as belng very effective by‘
one respondent, and were not evaluated by the other
respondent.

Interviews conducted by the Health Center in one
school were felt to be very effective by the respondent.

Faculty advisors, Director of Resldence Halls,
Administrative Officers, and Dean of the College were each
listed once as conducting interviews for those freshmen
students whose situation suggested need for additional help.
The four respondents from these institutions rated these

interviews as belng somewhat effective.



TABLE VII
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SUMMARY OF THE RESPONSES CONCERNING PERSONAL INTERVIEWS CONe
DUCTED BY COLLECE PERSONNEL OTHER THAN THE PERSOMNEL STAFF

iz
e

Interviews required of

Opinion as to effectlveness

a2ll freshmen conducted No opinion Frequency
bys A B G expressed of use
Faculty advisors 6 8 0 0 9

Interviews required of
thoae freshmen whoas

Opinion as to effectiveness

No opinion Frequency

situation suggests A B C . expressed of use
need for additional
help conducted by:
Health center L 0 0 0 L
Dean of collegs | SR T 0 L
Department head 1 o 0 4 2
Administrative officers 0 1L 0 0 L
Director of residence

halls Q ¥ 0 ' §
Faculty advisors R 0 L




SUMMARY

It 1s perhaps advisable before continuing with analysis
of Part II of the questionnaire, to present in a summarized
form the most frequently used tools and techniques to identify
the emotional handicapped students, This summarization will
be divided into two categories: (1) the most frequently
used tools and techniques administered to all freshmen
students, and (2) the most frequently used tools and teche-
niques administered to those freshmen students whose situation
sugzested need for individual help.

Table VIII, page 54, lists the tools and techniques ad-
ministered to all freshmen students in order of frequency of
use. This table shows that no tool or technique was adminis-
tered to all freshmen students by fifty per cent or more
schools, In order to establish what tools or techniques a
typical program might use, those tools or techniques based
on a one-third consenasus of use are included,

The tools used by one-third or more of the particle-
pating schools in ordsr of frequency were: (1) Personal
data questionnaire by forty-eight per cent of the schools,

{2) Autobiography by forty per cent of the schools, and (3)
Personﬂiity Inventorles or check lists by thirty-eight

per cent of the schools.
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TABLE VIII

PERCENTAGE AND NUMBER OF SCHOOLS WHO ADMINISTERED THE VARIOUS
TOOLS AND TECHNIQUES 70 ALL FRESHMEN STUDEKNTS

- - s —
i T s - b e

v , Numbér Percehtage

Toel or techniqgue of of the
o schools forty-eight
schools

Peraonal dsta questidnn&ire 2% 48
Autoblography 19 40
Paraanélity inventory and

check list 18 38
Personal interviews by

persomel staff members 14 29
Parsonal interviews by

college personnel other

than persomel staff

membe rs " 19
Ansedotal records 4 8
Rating scales 2 4
Case history 2 4
Case study b 2
Projective techniques 0 0
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8ince administration of personality inventories and
check lists was included in the typical program, 1t wss
deemed advisable to determine which personality lnventorles
or check lists were most frequently used as a screening
device,

Table IX, page 56, lists the personality lnventories
and check llsts administered to all freshmen in order of
I'requeney of use. The Bell Ad justment Inventory was the
only inventory or check list used by one~third or more of
the eighteen schools who administered an inventory or
check list to all freshmen students., The Bell Adjustment
Inventory was used 6y seven, or bthirty-nine per cent, of

thoese institutlons.



TABLE IX

PERCENTAGE AND NUMBER OF THE EIGHTEEN SCHOCLS WHO ADMINISTERED
EACH PERSONALITY INVENTORY OR CHECK LISTS TO ALL FRESHMEN

STUDENTS

Personality inventory
or check lists

Percentape
of the eightesn

administered Humber schools
Bell Ad justment Inventory 7 39
Mooney Problem Check List 4 22
California Test of Personallty 2 1L
Guilford Martin Personality

Inventory 1 8
Minnesota Multiphasic

Personality Inventory i 6
Bernreuter Personality

Inventory 1 &
Cornell Index 1 6
Mental Hygilene Analysis L e
Thurston Temperament

Schedule 1 6
Washburn Social-4d justment

Inventory 1 6
Minnesota Personaslity Scale L 6

Note: Three schools administered two personality

inventories to all freshmen students,.
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Those tools and techniques employed by one-third or

more of the responding schools for aiding those students
whoge situation sugzested need for additional help in order
of frequency were: (1) Personality lnventories or check
lists used by eighty-one per cent of the programs, (2)
Personal interview conduc;ed by personnel staff members
in sixty per cent of the programs, snd (3) Projective
techniques employed by forty-eight per cent of the
programs,

. Table X, page 58, lists the tools and techniques
administered to those freshmen students whose situation

sugpested need for individual help.



TABLE X

PERCENTAGE OF SCHOOLS WHO ADMINISTERED THE VARIOUS TOOLS
AXD TECHNIQUES TO THOSE FRESHMEN WHOSE SITUATION
SUGGESTS THE NEED FOR ADDITIONAL HELP

68

Number

Percentage of
. of schools
Roa axSeANRtow schools adminis tering
ingtrument

Parsonality inventories

and check lists 39 8l
Personal interviews

conducted by members of

personnel staflf 30 60
Pro jective techniques 3 48
Case study 14 29
Personal data

questionnaire 10 21
Case history 8 L7
Autobiography 7 18
Personal interviews

conducted by college

personnel other than

personnel staff members 7 15
Rating scales 5 10
Anecdotnl records 5 10
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The personallty inventories and check lists used by
one~-third or more of the thirty-nine schocls who adminis-
terad these tools to some freshwen students in order of
frequency were: (1) the Minnesota Multipﬁasic Personality
Inventory by seventy-two per cent, (2) the Bell Adjustment
Inventory by forty-nine per cent, (3) the Bernreuter
Pepsonality Inventory by forty-fohr per cent, and (4) the
California Test of Personality by forty-four per cent.

Teble XI, page 60, lists the personality inventories
and chénk lists administered to some freshmen students in

order of frequency of use,



TABLE XI

PERCENTACE AND NUMBER CF THE THIRTY-NINE SCHOCLS WHO
ADMINISTERED EACH PERSONALITY INVENTORY OR A
CHECK LIST TO THOSE STUDENTS WHOSE 31IT-
UATION SUCGESTED NEED FOR ADDI-

TIONAL HELP

S

Personallty 1nven€ory
or check list
admini stered

e

Number  Percentage of

of

the thirty-

schools nine schools

Minnesobta Multiphasie
Personality Inventory

Bell Ad justment Inventory
Bernreuter Personality Inventory
California Test of Personality
Hooney Problem Check List

Adams Lepley Personal iudit

Cuilford Zimmerman
Temperament Schedule

Heston Personal
Ad justment Inventory

Thurston Tempersment
Schedule

Cornell Index

Guilford Martin Personality
Inventory

Gordon Personal Profile

28
19
17
17
11l

0

72
49
44
44
28

Note: Several Institutions used
personality inventory in this category.

more bthan one

60
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The two projective techniques administered by
one-third or more of the twenty-thres schools who employed
the use of projective techniques in thelr program were:
(1) the Thematic Apperception Test by elghty-three per
cant, and (2) the Rorschach by seventy-eight per cent.
Table XII, page 62, lists the projective technigques

in order of frequency of use.



TABLE XII

NUMBER AND PERCENTAGE OF THE TWENTY-THREE SCHOOLS WHO
EVMPLOYED THE USE OF TIHE VARIOUS PROJECTIVE TECHNIQUES

Number of Percentage
schools of schools
employing auploying
techniques techniques

Projective technique
emp Loyed ‘

Thematic Appercepilon
Test 19 83

Rorschach 18 78

Rotter Incomplete Sentence

Blank 6 26
Draw~A-Person Test 5 22
Bender-GCestalt Test 1 4
Szondil Test 1 4

Sentence Completion Test
by Hood 1 &
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In all probability there is no such thing a&s a typical

procram.

However, a composite picture of the results of this

survey would indicate that a program based on a one-third

consensgus of practice would include the use of the following

tools and technlques:

(1)

(2)

(8)

Administer a personal data sheet to all
freshanen students,

Require that each freshman write an
autoblography, and

Administer one personallty inventory to

all freshmen students. The personality
inventory used would be the Bell Adjustment

Inventory,

For those students who were identified as needing

additional help the typiesl program would then include

the use of the following tools and techniques:

(1)

Peraonality Inventorles. The most frequently
used invenbtory was the Minnesota Multiphasic
Peraonality Inventory. The Bell Adjustment
Inventory, the Bermnreuter Personality In-
ventory, or the California Test of Personality
might be administered in addition to or in
place of the Minnesota Multiphasie Personality

Inventory.



(2)

(3)
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Interviews by personnel staff members would be
conducted for these students, and
The Thematie Appercepition Test or the Rorschach

would be administered to them,



CHAPTER IV
ANALYSIS OF THE RESPONBES T0 PART II OF THE QUESTIONNAIRE

Part I of the questionnalre was designed to determine
the tools and techniques used by the schools included in the
gsurvey to identify the emotlionally handicapped students,
Part II of the questionnaire was designed to determine how
or by what methods an institution attempted to ald these
students once they had been identified,

One of the major problems of the personnel programs
today 1s in reaching those students who are in serious need
of counseling ald, With the wide range of tools and tech=
nigques applicable for identifying students with emotional
problems, it does nobt appear to be too difficult to locate
those individuals who would indesd profit from self-under-
standing., Often, however, 1t is the students who are most
in need of help, who become very defensive towsrd admitting
that they do have problems and voluntarily seekling help in
this srea, Item number I was included in the questionnaire
for the purpose of determining the ways by which an in-
stitution sought to make available the ir counseling services
to those individuals who were in obvlious need of such aid,

Item number I read as follows:

I, If you have debermined that a student is

emotionally handicapped and is in need of
further help, do you:t (check those that

apply)



{a)}

()

(¢)

(a)
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Call an individusl in and inform him
that he is in need of further help

Call & group of students in and
inform them in a group situation
that they are in need of further help

Work with those students who
voluntarily sesk help

e VS A
e o S

Any other ways of handling

{a) Response: Call an individual in and inform

him that he 1s in need of further help.

This response was checked by twenty~two schools or

forty-slx per cent of the respondents, However, seven

respondents elther changed the wording or made additional

-

comrents to better explain thelr procedure, The rewordings

are listed
(1)
(2)
{3)

(4)

as follows:

Gall an individual in and offer help.

Call an individual in and cgounsel with him,.

Call an individual in and taetfully sugzest

to him that he is in need of further help.

Call en individual in but rarely tell him he

is in need of further help.

Invite an Individual in and explore with him the

possibil ity that he may be 1n need of further

helpe.

These five rewordings to response (e), item I, all

seem Lo indlcate that these respondents do attempt to talk

to these persons Individually, but stress that thess
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interviews are conducted in such & way as to be less
threatening to the student than informing him direetly that
he ia in need of further help.

The two written in eclarifications to {a) response of
item I sre listed as follows:

{L) Yes, if severe a&nd requlre psychiatrist. Other-

wise handle case mysell without telling student.

(2) Turn student over to psychiatrist.

These two written in clarifications indicate that only
those students in need of paychiatriec help are called in an
informed that they are in need of further help. They are
called in for the purpose of being referred to a psychia-~
trist.

{b) Response: Call & group of students in and

inform them in a group situation that they
are in need of further help.

None of the forty-eight respondents checked the

(b) response to 1ltem number I,

(e) Response: Work with those students who
voluntarily seek help,

The respondents from forty-two, or éighty-eight per
cent, of the participabting schools indlicated that they
worked with those students who voluntarily sought sid.

There were six respondents who did not check the (c)

response bto item number I, Of these slx schools, btwo

institutions checked the (a) response to item numbser I,
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(Call an individual in and inform him that he is in need of
further help.), and two schools responded to the (d) response
to item number I (Any other ways of handling.) The written
in (d) responses were as follows:

(L) Attempt to help students identify their

problens and seek assistance,

(2) Contaet, if possible, in a casual situation,

try to get him referred by others.

It was felt by the writer that the four schools just
discussed may have misinterpreted the directions to item
number I, and thought %that they were Lo check only one
response., 1t ia also assumed by the writer that if a
personnel department conducts personal interviews, that they
will in all cases assist those students who voluntarily seek
aid, If this assumpbtion is correct the total numbsr of
schools who "work with those students who voluntarily
seek help™ would be forty-six, or ninety-six per cent,
of the schools included in this survey.

The remaining two schools stated that they had no

counseling services for thelr students,

Table XIII, page 62, shows the number of schools
responding to the (a), (b), and (c) responses to item

number I,



TABLE XIII
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SUMMARY OF THE (a), (b), AND (c) RESPONSES TO ITEM NUMBER
I, PART II OF THE QUESTIONNAIRE

Humber Number  Total Percent-
check- checking number age of
ing with check- total
Responses addi- ing number
checked tional checking
clarifi-
catlions
(a) Call an individual
in and inform him
that he is in need
‘of further help 15 7 28 46
{(b) Call a group of
students In and
inform them in a
group situation
that they are in
need of further
help 0 0 0 0
(¢c) Work with those
students who
voluntarily seek
help 46 0 46 96
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(d) Response: Any other ways of handling.

Referrals were the most frequently writ ten in
responses to "other ways of handling” those students with
emotional problems, Referrals shall be discussed under
two categories: ,

(1) Referrals to the personnel department, and

(2) Referrals by persomnel staff members %o

other agencies,

The respondents from ten institutions responded
under this category of referrals to the Personnsl Depart-
ment, These responses were listed as follows:

(1) Work with those students referrsed by faeculty,

faculty counselors, and deans of men and women.

(2) Referred by faculty, deans, parents and other

students, -

(2) Those who are referred byvmambers of the staff.,

(4) Arrange means for some faculty member to refer

student for counseling, _

{(6) Work through dormltory personnel and faculty

advisors,

(6) Referrals more often made by faculty meumbers

(7) 8Students are referred by faculty, house

residents, school director, and personnel staff.

(8) Receive referrals {rom other university agencies

(9) Referral by faculty advisors and others wlthin

context of routine interviews.



(10) Referrals from departments and administrative

of fices.
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The respondents from six institutions listed referrals

by Fersonnel Department to other agencles as follows:

(1)

(2)

(3)
(¢)

(8)

(6)

Refer %o psychology department or
paychiatrist,

Refer to off~-campus agencles--psychiatrists
and paychological clinics.

Referral to psychlatrist.

Dogtors and faculty refer students to
psychiatrists,

Referral to psychlatrist or psychological
clinie.

Have college physiclan check physical

condition,

There were nine written-in comrents to (4)

response, item I, in addition to those responses dsaling

with referrals.

Three of the responses were concerned with reaching

students with problems through freshmen orientation or

personal adjustment clessses, These responses were listed

as follows:

(1)

Make known pertinent data to freshmen in our
freshmen orientation program and urge them

to seek assistance if indicated.,



(2)

(3)
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All students in "the Psychology in Personal and
Scoclal Adjustment" classes are interviewed and
problems discussed with them,

Through effective study and orientation classes.

There were six responsesg in this cabtegory that were

concerned primarily with the tesct and caution used in

attempting to resch those students who had been ildentified

as needing individual help., These responses are listed as

follows:

(1)

(2)

(3)

(4)

(8)

Call the student in for some other reason and
hope that the situation will present itself so
that guldence in the area needed can be given,
This is a delicate situation which must be
hendled with diplomacy.

Difrfers with each “case"--we try to use the
channels, confident's resources, ete.,

whichk seem to be appropriate to each.

Attempt to help students ldentify their
problems and seek assistance.

Through conferences with dormitory managers

or hostesses we can frequently "reach"
students who would otherwise not come in for
help.

Contact, 1f possible, in a casual situation,

try to get him referred by othera,.
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(8) Thess students can usually be called In to
discuss academic problems (study hablts, ete,)
extra-cgurricular activities, ete. The con-
ference can easily be directed to lead to
emotional difficulty. Further work can be

planned,

Table XIV, page 74, shows the categorical repllies

to the (d) response of item number I,



TABLE XIV
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SUMMARY OF THE (d) RESFONSES: (ANY OTHER WAYS OF HANDLING)

T0 ITEM NUMBER I, PART II OF THE QUESTIONNAIRE

Other ways of handling

Number responding

Referrals to personnel department

Referrals to other agencles by
Personnel Depertment

Reaching through freshmen
classes

Tact and caution stressed in
reaching emotionally handlcapped
students

10

|
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Item number II read as follows:

II, If you bake the responsibility of calllng those
students in whe are emotionally handicapped, do
you have & specific ceriteris to determine these
students? If so, what is 1?7

There ware ten respondents who listed a criterion as
a basis for calling a student in for individual counseling.
However, these criterls were a combination of the results
from three tools or techniques. The three tools or teche
niques listed as being used to determine the criterion were:
(1) observations {(which included referrals made on the bases
of observation), (2) interviews, and (3) test results,

Observaetions were listed by two respondents as the
basis for the criterion used for calling students in for
counseling sid. They were listed as follows:

(1) Observation of conduct and variation from

accepbted conduct,

{(2) We call a specific student in when they are in
definite emotional trouble as observed by
teachers or students and whose actions Indicate
to us they must have help.

Observations and test results were combined to de-
terwine the criterion by four schools., They were listed as
follows:

(1) Referral by faculty of students whose behavior

is deviant and callling in those whose test
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results indicate trouble., This btesting may be a
part of vocational counseling or testing in the
various departments in any area., If results are
suspicious further testing is done,

{(2) Emotional dlsturbances are reported by faculty,
students, or administrabtors, They are also
discovered through the Bell 2djustment Personality
Inventory and the freshmen orientation eclasses.

(3) Results of Rorschach or other tests, and
observation of staff,

{4) Bell scores--total adjustment below fiftesnth

percentile rank, Also reports from teachers.

z

Two reaspondents listed interviews as determining
their criterion.

{1) Clinical interview

(2) Results of interviews with the students and

health center, ineluding psychologist.

Results from observations, interviews, and teating
were combined by three institutions in determining a criterion
for calling students in for Individual help, They were listed
as follows:

(1) Conferences, counse¢lor’s observations, Cornell

Index, etec.
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(2) Application of the eriterion is largely sub-
jective, the pattern of results accumulated
from the lnstruments enumerated detemmine the

action,

Table XV, page 78, shows the analysis of the

responses to item number II,



TABLE XV

SUMMARY OF THE TEN RESPONSES TO ITEM NUMBER II, PART II
OF TEE QUESTIONNAIRE
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!!

Criterion based on the following: Number of schools
Observations 2
Observations and %test resulbts 4
Intervieus 2

[ ]

Observations, test results,
and interviews ‘ 2
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Items number III, V and VII were eliminated from
analysis of the data., These items wers dlscussed under
QUESTIONNAIRE ITHEMS OMITTLD FROM ANALYSIS OF THE DATA,
Chapter I, page 9.
Item number IV read as follows:
IV, If a student is in need of more extensive
help than your institution is able to provide,
check in the space provided the referral sources
that are aveilable to you.

Mental Health Clinic OTHERS
Psychlatrists

Pasychological Clinie

Pasychiatric Social Case
VWiorker

Psychlatrists were the most frequently listed
referral sources, Psychlatrists were listed as a referral
source by twenty-nine respondents or sixty per cent of
those schools included in this survey.

Mental Health Clinies, the next most frequently
listed referral source, were availuble to sixteen Institu-
tions or thirty-three per cent of the participating schools.

Psychological clinics were listed as referral
sources for fourteen respondents or twenty-nine per cent
of the schools in this study.

Psychiatric social case workers were listed as
referral sources by five schools, hospitals were llsted

by three schools, clinical psychologist wers listed by



80
one school, and veterans administration were listed by one

school.

SUNMMARY

Referral sources were checked as being available
to thirty-nine institutions or eighty-one per cent of all
participating schools, Therefore: Nine schools in this
survey have no referral sources avallable to them,

Table AVI, page 8l, shows the number of respondents
who Indlcated what agencies or professional persons were

available to them as referral sources.



TABLE XVI

SUMMARY OF THE RESPONSLES T0 REFERRAL SOURCES

8l

Referral source Number Fercentage
of schools
Payehistrists 29 &0
Mental Health Clinie 16 33
Fsychological Clinie 14 29
Payechiatric Social Case Worker 5 10
Hospital 3 &
Clinical Psychologist 1 2
Veteran's Administration 1 2
Total number of schools having
one or more referral sources
availsble to them 39 8l
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Item number VI was included in the questlonnaire as
follows:

VI, How many freshmen are enrolled in your
institution this year?

This item was included in an effort to deteruine
whe ther or not the type and extent of the personnel practices
were influenced by the number of freshmen students,.

Since there were forty-eight schools included in
this study the schools were divided Into two equal groups
of twenty«four schools each, The twenty-four schools with
enroliment of six hundred and fifty students or above
constituted the larger schecols or group A, The twenty-
four schools with freshmen enrollment of six hundred and
fifty or below constituted the smaller schools or group

B,

Tools and techniques administered to all freshmen

gtudents by the larger and smaller schools. Although it

would be imposslible to determine which tools and techniques
a "typloal"™ personnel program would use based on the

practice of twenty-four schools, 1% was felt by the writer
that & comparison of the larger and smaller schools in this

gsurvey might tend to indicate posslble differences or

similarities between These GLwo groups,.
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As a means of comparing the use of tools and tech-
niques in the smaller and larger schools, hypothetical
programs ars structured based on a one-third consensus of
use by the two groups being compared.

Schools in Group A Included twenty=-four institutions
whose freshmen enrollment was six hundred and fifty or more.
One~third or more of these schools included the use of the
following toolﬁ and techniques for screening all freshmen
students.

1L, Administered a personality inventory or

check list (42 per cent)

2. Required an autobiography (38 per cent)

3., Obtained a personal data quesblionnalire on

each freshman (33 per cent)

Schools in CGroup B includedAtwenty-four institutions
whose freshmen enrollment was below six hundred and fifty
students, One-third of more of these schools Iincluded the
use of the followingvtools or techniques for screening all
freshmen,

1., Obtained a personsal data gquestionnaire for

each freshman (64 per cent)
2. Required an sutoblography (46 per cent)

3. Administered a personality inventory or
check liat (38 per cent)

4, Personnel staff members interviewed all
freshmen students (38 per cent)



The results of the two hypothetical programs juss
strucbured, show that the smaller and larger schools ade
ministered three of the same tools and techniques to all
freshmen students, These three téola aret! (1) personality
inventorles, (2) autoblographies, and (3) personal data
questionnaires., The only significant difference between
the use of these tools In the smasller and larger schools
wag that approximately ons-third of the larger schools
requlreé_a pefsonal data questionnaire on a&ll freshmen,

while approximately two-thirds of the smaller schools

required the personal data questionnaire on all freshmen
students, The percentage of the use of the autoblography
and parsonality inventorles was of close¢ proximity between
the two groups.

In addition to the autcbiographles, personality
inventories, and personal data questionnaires, one-third
or more of the smaller schools required personal interviews
on all freshuen conducted by personnel stsaff members, This
funetion was not performed by one-third of the larger
schools,

Table XVII, page B85, shows the comparison of
Group A and B in the use of tools and techniques

administered to all freshmen.



85
TABLE XVII
NUMBER AND PERCENTACE OF LARGER S8CHOCLS (GROUP A) AND

SMALLER SCHOOLS (GROUP B) ADMINISTERING TOCOLS OR
TECHNIQUES T0 ALL FRESHMEN

-
n

Tool or technique Number Per- Number Par-
aédministercd to Group centage Group centage
all freshmen A Group A B Croup B

schools schools schonls schools

Poersonal interview

or check list 10 42 9 38
Frofessional

techniques 0 0 0 0
Autobiography 8 33 1L 46
Personal data

gues tionnaire 8 33 15 64
Rating scales o 0 2 8
Case history ' 4 4 1 4
Case study  § 4 0 0
Anecdotal records 2 8 2 8
Interviews by

personnel staff 5 21 9 38

Interviews by
college personnal
other than persoconnel
staff members 4 17 5 21
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Tools and techniques admlnistered to those students

in need of additional help by the larger and smaller schools.,

One-third or more of the larger schools employed the use of

the following tools and techniques for those students who

were in need of further help,

1,
2.
Se

4.

Administered a personality inventory or
check list (75 per cent)

Personnel staff members interviewed these
students (84 per cent)

Admi?istered a projective technique (58 per
cent

Obtained a personal data questionnaire on
these students (32 per cent)

One-third or more of the smaller schoola employed

the use of the following tools or technigues for those

students who were in nesd of further help.

de

2.

Se

4.

Administered personality inventory or check
list (83 per cent)

Personnel staeff member interviewed these
students (64 per cent)

Administered & projective technique (38 per
cent)

Wrote a case study on these freshmen (33 per
cent )

The results of the two hypothetical programs for

individual freshmen show that the larger and smsl ler schools

employed the use of three of the same tools and techniques.

These three tools snd technigues were: (1) personality

inventory, (2) interviews by perscnnel members, and (3)
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projective techniques. The only significant difference be-
tween the usze ol these three tools and technigues in the
larger and smaller schools was that 68 per cent of the larger
schools administered projective techniques while only 38 per
cent of the smaller schools used projective techniques.

In addition to the personsl Inventories, personal
interviews and pro jective technlques, one~third of the
smaller schools wfete a case study on these [(reshmen
students while the larger schosls did not,

One~third of the larger schools administered a personal
data questionnaire to some freshmen, This 1s not significant,
however, since two-thirds of the smallsr schools required

personal data questionnaires on all freshmen students.
SUMMARY

Since the number twenty-four 1s so small, no
statistical concluslons can be drawn, However, the analysis
of the programs of the larger and smaller schools seem to
indicate that schools with less than six hundred and fifty
freshmen students tend to provide a slightly more inclusive

usage of tools and techniques for their students.



Table XVIII, page 89, shows the comparison of
Group A and Croup B 1n the use of toolas and techniques
administered to those freshmen whose situation suggests

need for additional help.
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TABLE XVIII

NUMBER AND PERCENTACE OF LARGER SCHOOLS (GROUP A) AND
SMALLER SCHOOLS (GROUP B) ADMINISTERING TOOLS OR

TUCHNIQUES TO THOSE FRESHMEN WHOSE SITUATION

SUGGESTS NEED POR FURTHER HELP

89

Number Per- Number Per-

Tool or technique Group centage Group centage

administered to A Group A B Group B

some freshmen schools schools schools schools
Personal inventories '

or check list 18 -8 21 88
Projective

techniques 14 68 9 38
Autoblography b 21 2 8
Personal data

guestionnaire 8 3& 2 8
Personality

rating scales 1 4 6 25
Case history 3 13 5 21
Case study 6 25 a 33
Aneecdotal records 1 4 4 17
Interviews by

personnel staffl 18 64 15 64
Interviews by

college persomel

other than personnel

staff members 0 0 7 29
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Additional comments. There wss apace provided at

the bobttom of the questionnaire for writing in any addition-
al comments that the respondents cared to make, These were

written as followa:

l, VWe have only one~half of what we really nsed.
There is a cooperative effort in all departwments of
the school to discover and help student difficulties.
Until the last few years we have had comparatively
few serious emotional cases, We are disturbed
because we are getting more cases each year,

2¢ » » o It 18 my oplnion that one of two things
1s happening--we are either having a larger number
of these cases among our college students or we are
begimming to understand and recognize these cases
more, A good elinical counseling service ls one
of the most valuable agenc¢ies an institution can
have, but it must be staffed by competent clinically
trained eounselors.

3., The Student Guidunce Service in cooperation
with the college physlcian work with unusual cases
as they appear. However, our student body has been
unusually stable and shown little need np to now
for a special program for the emotional unstable,

Additional comments (1) and (2) seem to indicate

the growing congern among many institubtlons toward
recognizing and helping those students with emotional
handicaps,

Additional comment (3) indicates that the staff at

this institution does not feel that their students have

shown the need for a special program for the emotional

unst#ble.
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SUMMARY

A number of difficultles were encountersed in the
attempt to devise a suitable plan for presentatlon éf the
data from Part Il of the study in a summarized form., The
difficulties were in part due to the number of written~in

free responses which makes categorigzation difficult.

Procedures used to ald the emotionally handicapped

atudenta. In sn effort to determine how and by what methods
the schools included in this survey attempted to ald the
emotionelly handicapped students, the responses in order of
frequency were as follows:
(1) Work with those students who voluntarily
seek help (22 responses)
(2) Call an individual in and inform him that he
1s in need of further hely (15 responses--
Pive of the fifteen respondents who checked
this response, reworded the context to
emphasize the tact and cautlon necessary when
calling a student in for counseling aid,)
(%) Referrals to personnel department by college
personnel and students (1O responses)
(4) Referrals to other agencies by personnel

department (6 responses)



(5) Taect and caution stressed in reaching
emotionally handicapped students (6 responses)
Thers were & respondents who also indicated
this phllosophy in thelr rewording to item I
(a) response, Thereforse, eleven respondents
indicated the philosophy which stressed tact
and caution in working with emotionally
handicapped students.

(6) Reaching freshmen students through freshmen

orientation classes (3 responses)

S8ince most of the responses in this category wers
free responses, & pro;rsm based on a one-third consensus
of use would be misleading, The number of persons making
the response were indicating, and percentages wers not

included.

Speeific criteria used to determine those gtudents

called in for individual help. The ten respondents who

sald thst a eriterion was used by thelr staff included

the criterion as being based on observations, test results,
and interviews., The free responses in this category
indicated that the criterion was based on the cumulative
records from toolé and techniques rather than the results

from specific yardstick--such as test scores from one

inventory.
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Referral sources. There were thirty-nine respondents

who indicated one or more referral sources available to
their students., The two referral sources indicated by
one~third or more of the schools in this survey were:!
(1) Psychiatrists 60 per cent
(2) Mental Health Cliniec 33 per cent,

Tools and techniques used by the smaller schools

and larger schools. In comparing the use of tools and

teechniques between the larger and smaller schools, there
was some Indication that tha‘smallar schools did employ a
slightly more extensive use of tools and techniques for
their frdshmen students. The hypothetical programs were
based on & one~third consensus of use by the twenty-four
schools with six hundred and fifty students or above, and
by the twenty-four schools with freshmen enrollment below
six hundred and fifty students.

The smaller and larger schools included three of
the same tools and technigues administered to all freshmen
students, These thres tools and techniques were:

(1) Personal data questionnaire

(2) Autoblography

(3) Personal inventory or check list

In additlon to the three listed tools, the smaller

groups required a personal interview on all freshmen students
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conducted by personnel staff members, while one-third of the
larper schools did not require this interview for all fresh-
men.

The smaller and larcer schools included three of the
same tools and bechniques adminlistered to those freshmen
students who necessitated additionel help, These tools
and teehniques were as follows:

(1) Personal inventory or check list

(2) Interviews by personnel stafl member

(8) Projective technique

In addition to the three listed tools and techniques
the smaller schools wrote a case study on each student in
need of special help, while one~third of the larger schools
did not include the use of the case study,

Additional commenta; There were three significant

edditional comments, ITwo of these indlcated the growing
concern among inatitutions toward recognizing and helping
the emotionally handicapped students.

The other comment indlcated the philsophy that
their students were unusually stable and not in need of a

speclial program,



CHAPTER V
SUMMARY AND CONCLUDIKG STATEMENTS

On the basis of the data presented, the writer
con¢cludes that the colleges and universitios‘of the
Southern Reglon are striving to recognize the emotional
ngeds of their students by the use of various dlagnostie
and theraputic tools and techniques,

The coneclusions based on the frequency of the use

of the tools and technliques are as follows:

1. The most frequently used tools and techniques
to screen those students with emotional problems were as
follows:

(a) Personality inventories and check lists

(b) Autoblographles

(¢) Personal data questionnaires

(@) Personal interviews by personnel staff members

2, The %tools and techniques administered to those
freshmen who had been i1dentifled as belng emotionally
handlcapped were as follows:

(a) Personality inventories and check lists

(b) Projective technigues :

(¢) Perscnal interviews by personnel staff members
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%, The tools and techniques most infrequently used in

identifying or alding the emotionally handicapped students
were as followss
(a) Anscdotal records

(b) Personality rating scales

The most frequently used procedures for aiding those
students whe had bsen 1dentified as being emotionally handi-

capped were as follows:

l. Work individually with those students who

voluntarily seek professional help.

2, Attempt to get students referred to the

personnel department by college personnel,

3. The personnel department refers student to
other agencies when the individuzal case warrants such

action.

4, Students in need of individual help are called
in by forty-eight per cent of the schools in this survey,
but the real purpose of the interview 1s often not

revealed to the student.

Other conclusions obtained from Fart II of the

questionneire were as follows:
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1. There were only ten schools who listed a specific

criterion for determining those students who werse éo be
celled on for individual help, These criterions inecluded
the results from the following tools and teclniques:

(a) Observations

(b) Tests

{e¢) Conferences

2. The referral sources most frequently available
to the schools ingluded in this survey were:

(a) Psychiatrists

(b) Mental Health Clinics

S In comparing the use of tools and techniques
between the larger schools and smaller schools, there was
some indication that the smsller schools did employ a
alightly more extensive use of the tools and techniques

than did the larger schools,
CONCLUDING STATEMENTS

The wise usage of tools and techniques for the

purpose of identifying the emotionally handicapped students

seem Lo Indicate that identification of these students no

longer presents & wajor problem, The difflculty arises

when we unow that a student 1s emotionally handlcapped, yet

we are unable Lo satisfactorily relate this information %o



the student so that he in turn voluntarily seeks emotional
guldeance,

Thirteen of the schools included in this gtudy
atressed by written-in responses the necessity of using
tact and caution in informing students thet they need
help. This point of view shows that we, as yet, have not
been able %o reduce the stigma assoclated with having
emotlonal problems to the extent that we can directly tell
a student that he 1s emotionally 1ll.

We are able and feel the responsibility to inform
a student of & physlical illness, Likewise the failing
student is Informed that his scholastic achievement is
handicepped, and is urged to take the necessary steps to
improve his achlsvement in this arsa,

It is recognized, however, by most personnel
workers that to directly tell a student that he is
"falling emotionally” is in most cases lnadvisable

procedurss, On the bases of this study, the writer con-

cludes that the problem arcas facing the personnel programs

today who are concerned with improving their services to
the emotionally handicapped students fall into two main

categorles, They are as follows:

1. To determine successful methods and procedures

for providing the emcotionally handicapped students with

98
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the information that he 1s in need of individual help,

and

2. To determine successful me thods and procedures
for providing a psychological climate which will help to
eliminate the stigma and fear so often associated with

voluntarily seeking psychological help.
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COPY OF A LETTER ACCOMPANYING QUESTIONNAIRE

January 25, 1954

Degr Sir;

The Personnel Department of Appalachlian 8tate Teachers
College is econducting a survey of the Colleges and Unie
versities in the Southern Region whose student enrollment
is between 1,000 and 6,000, The purpose of this survey is
to determine the tools and techniques used to identify those
freshmen students with emotional handicaps and to determine
your opinions as to the effectiveness of the tools and
techniques used.

We fesl that this type of a survey will be very bene~
ficial to our college and to others like us who are seeking
to develop more effective ways to help freshmen students.

Enclosed is the questionnalre and a self-addressed
stamped envelope, Your cooperation in this survey will
be greatly appreciated, We will be happy to make the
results of the study available %o you.

Sincerely,

Max R, Raines
Director of Student Perscnnel

MER:e¢

Pe 8¢ If you are not the person to whom the questionnaire
should be directed, plesse refer it to the person in
charge of such services,
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QUESTIONNAIRE

Neme Position School

Directions

Below are listed some of the common tools and technigues
which are used to ldentify the emotionally handicapped.
Please indlcate the extent to which you employ these tools
and techniques by placing & check mark in the correct
tolumn, Also indicate your opinion as to the effectiveness
of eagh tool or technique used by your Imstitution by
placing A, B, or C In the first column as you think it
should be evaluated,

& - I feel that this tool or technique is
very eflective

B - Bomewhat effective

C - Of little assistance

Elank spaces &re provided in each major area for the listing
of additional tools and techniques which you use.

DO NCT PLACE ANY MARK BESIDE A TOOL OR TECHNIQUE THAT YOU
DO NOT USE,

Name of Toonl or Write Required | Given only to

Technique either of every | those freshmen
A, B, freshman | whose situation
or C suggzests

additional help

PERSONALITY INVONTORLIES
YD CHECK LISTS
l. California Test of

Personallity

2. Dernreugter Person-
ality Inventor

8. DBell idjustmen
Inventory

4, Mental Health

Analysis

5. Minnesota Multie-
phasic Personality
Inventor

6. Mooney Problem
Check List




QUESTIONNAIRE (Continued)
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Name of Tool or
Technique

Wiri te
felther
A, B,
lor C

Required
of

every
freshman

Given only %o
those freshmen
whose situation
suggests
additional help

7. Cornell Index

S

Do

PROJECTIVE TECHNIQUES

1. Rorschach

2, Thematic Apper-
ception Test

8. Draw-A-Person
Test

4. Rotter lIncomplste
Sentence Test

5.
Co
ATTOBIOCRAPHY

(For dlagnostic use)

1., Required by
Pergonnel Dep't.,.

2, HRequired by

Banzlish Dep't.
PERSONALITY Rﬁﬁiﬁa

SCALES
1. Selfuﬁating

2. Rated by others

éL%st by whom rated)
a

(b)

QUEST IONNA IRES

l. Personal Data Sheet

2




109

QUESTIONNAIRE (Continued)

Write Required | Given only to
Nawe of Tool or either| of those freshmen
Technique A, B, every whose situation

or C freshman | sugcests

adéitional help

CASE HISTORY
CASE STUDY

SYSTEMATIC OBSERVATIONS

AND REPORLS
1. Anecdotal Records
(a) Anecdotes
written by

whom?

Ce

PERSONAL INTERVIEWS

1. By Personnel Staff
Member

2., By others
(Please List)

PLEASYE ENCLOSE A COPY OF ANY RATING SHEET, QUESTIONNAIRE,

CASE HISTORY FORM, OR OTHER MATERIAL THAT HAS BEEN

- DEVELOPED IN YOUR PROGRAM,

PART IIX

I, If you have determined that a student is emotlonally
handicapped and is in need of further help, do you:
(Check those thet apply)

(a) Call an individual in and inform him that he is
in need of further help




QUESTIONNAIRE (Continued)
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1T,

111,

v,

Ve

VI,

Vii,.

(b) Call a group of students in and inform them in a
group situation that they are in need of
further help

(¢) Work with those students who voluntarily
seek help

(d) Any other ways of handling

If you take the responsibility of calling those students

in who are emotionally handicapped, do you have &
specific eriteria to determine these students?
If so, what 1s 1t?

How many people are members of your personal staff?
List Titles:

If a student 18 In need of more extensive help than your
Institution is able to provide, check in the space pro=-

vided the referral sources that are available to you.
HMental Health Clinie Others:

Psychlatrists

Payehological Clinic

Psychiatric Social
Case Worker

How long has your present Perscnnel Program been
in effect?

How many freshmen are enrolled in your institution
thils year?

If you do not have an organized program dealing with
the emotionally handicapped, do you plan to adopt one
in the near future? How soon?

ADDITIONAL COMMENTS:



